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CUP'rER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
The junior high school, a product of the twentieth 
century, has a vital mission to fulfill. This much has been 
agreed upon. But the way in which it is to fulfill this 
mission has not been so established. The curriculum and 
methods of the junior high school have undergone continual 
revision in order to cope with modern conditions. A rela-
tive newcomer to the junior high school curriculum is music 
education. The role of music education is unquestioned, 
but still in abeyance is the problem of approach. What 
should be the "content" of a music program? By what 
methods should the program be administered? These are the 
questions to be answered, ana again the answer lies in 
experimentation. The concept of interest, sanctioned by 
the foremost child psychologists and educational theorists, 
would seem to offer the best possible base for a systematic 
exploration o:f the problems of curricul'ti.Dl amd method. 
I. THE PROBLEM 
Statement of ~ problem. This stu<dy has sought 
{1) to review the role o:f the concept of interest in Ameri-
can education and to investigate its effects upon curriculum 
organization and revision; (2) to investigate the musical 
2 
interests et junior high sch~0l students; (3) to relate these 
interests with maturation levels; (4) to iavestigate the 
etteet ot direct instruction upon students• interests. 1 
Importance ot the study. A study ot the concept ot 
interest as an organizing principle ot education requires a 
seientitie approach. Basing education upon the individual 
interests and needs ot the studentJ the concept ot interest 
obviously presupposes knowledge ot these interests by the 
teacher. The interests ot studentsJ howeverJ are strongly 
ditterentiated by such !actors as temperament and environ-
ment; they cannot be presumed. It is necessary that the 
interests b~ actively exploredJ and obviously the best 
source tor thi-s i:ntormation is the childJ himself. YetJ 
in music education there has been little scientitic study 
regarding the interests ot junior high school students. 
The data presented in this studyJ though by no means co:n-
elusiveJ may influence increas.ed ettort in this basic and 
vital endeavor ot determining students• musical interests. 
Delimitations. The scope ot such a survey is neces-
sarily limited. It can be reasonably expected that only a 
limited number ot students will be testedJ and their 
1A parallel study concerned with the musical inter-
ests ot junior high school students was completed by 
Connolly (27) i:n 1959. 
statistical normality will always be a matter of conjecture. 
Among the variables encountered in this experiment was the 
higher-than-average intellectual level of the participating 
3 
seventh grade classes, which, of course, conditions the data. 
Again, the musical selections could enly be broadly represen-
tative of the many vast areas in music, while the questions 
regarding the musical activities were necessarily not 
exhaustive. Within this scope, however, every precaution 
was taken to maintain the integrity of the test. 
II. DEFINITIONS OF TEEMS USED 
Junior high school. The term, "junior high school,tt 
refers to grades seven and eight only. 
Test. The term, "test,tt in referring to the listen-
ing test, was not used in the sense of a grading or marking 
mechanism. It was used here to determine interest. 
\__ 
Questionnaire. The term, ttquestionnaire," will be 
. . 
used interchangeably with the terms, interest check list, 
or interest inventory. 
Interest. ninterest" was defined as a tendency to 
become absorbed in an experience and to continue it. 
III. ORGANIZATION OF THE REMAINDER OF THE STUDY 
Chapter II considers the emergence of the concept of 
interest in American education. Chapter III will be devoted 
to testing methods used. In Chapter IV, the findings will 
be presented. In Chapter V~ the entire thesis will be 
summarized and conclusions advanced. The Appendixes 
4 
include: list of compositions used in the listening tests~ 
form on which students recorded reactions to listening test~ 
questions used in check lists of musical activities~ form on 
which stude~ts ree®rded their reactions to the questions per-
taining to various musical activities. 
CHAPTER II 
THE EMERGENCE OF THE CONCEPT OF INTEREST 
IN AMERICAN EDUCATION 
I. TEE RISE OF PROGRESSIVE EDUCATION IN AMERICA 
Perhaps the greatest single advance or modern educa-
tion has bee~ the gradual acceptance and implementation or 
the concept or interest in our school systems. The concept 
or interest promulgated by Dewey and his disciples has had 
the errect or rocusing attention upon the child, advocating 
a scientiric, experi~ential approach to the problem or edu-
cating him. His needs are to be explored and then exploited 
in order to lead him into knowledge. 
A large part or the resistance met by the concept or 
interest arises rrom the misconception that the teacher 
under this system is at the mercy or the students' whims. 
But an enlightened view or progressive education belies 
this. Ironically, it is in the nchild-centeredu school 
that the teacher's role assumes crucial importance. The 
teacher under this scheme is involved in a creative process 
Which involves the determiaation, evaluation, reshaping, 
and channeling or native interests into areas where they 
will be most benericial. 
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In view of the ushapingn activity of the teacher, the 
junior high school years, when a student is most malleable 
and receptive to guidance, are those which offer the greatest 
opportunity for an effective cultivation of i~terests. 
The field of music education has followed general 
education in accepting the concept of interest. It has 
become generally recognized that, by capitalizing upon 
innate interests, a teacher may bring a child to a gratify-
ing and beneficial relationship with music. It has also 
been recognized in this field that the junior high school 
years, because of the students' receptivity, are critical 
years in music education. This study of the musical inter-
ests of junior high school students seeks to add to an all-
too meager fund of knowledge on that,subject. 
The Heraclitean doctrine that change is the only 
reality is especially relevant to education. The history 
of education is a history of cha~ge. Prompted by the 
religious, philosophical, social, and economic developments 
in Western civilization, education has undergone, since the 
seventeenth century, a marked evolution in an effort to 
adjust to the new conditions within the culture. 1 Following 
lFor a more detailed discussion of the history develop-
ment of the concept of interest in education, see James L. 
Connolly, "An Analysis of Children's Interests in Music, 
Maturation Levels, and Their Effects on Musical Tastestt 
(unpublished Master's thesis, Boston University Graduate 
School, 1959), pp. 5-18. 
the lead of the scientists, who eschewed the habit of ~ 
priori speculation and the process of deductive reasoning 
in favor of an inductive and empirical approach to truth, 
educators have been moving from the fixed principles of 
traditional education to more pragmatic and realistic 
attitudes. The reasons for their dissatisfaction with 
the prevailing educational systems are expressed in the 
following paragraph: 
The older concepts and theories were principally philo-
sophical in origin and were expressed from an adult 
point of view. They lacked as one important basis the 
careful study of the individual and how he grows, 
learns, develops, and reacts as a total organism. 
Neither did they give much thought to environment and 
its influence on both the learner and the educative 
process. (5: 37) 
Modern education in America began in earnest toward 
the end of the nineteenth century. Such educators, as 
Francis W. Parker, Charles De Garmo, and Charles and Frank 
McMurray, all of whom had studied in Germany, were success-
7 
ful in popularizing the philosophy and psychology of Herbart. 
Through their efforts, such terms, as apperception, interest, 
correlation, and the culture epoch theory, became an integral 
part of American education. Character education and the 
social role of education began to be emphasized. Parker 
and the McMurrays experimented in the area of curriculum 
revision, conceiving the concentration, integration, and 
type studies which were the forerunners of the project and 
unit studies. But the primary focus of the new movement was 
on methods of instruction rather thaD on content. Efforts 
in this direction led to the ufive formal steps,tt which 
became the standard guide in educational procedures. 
Important advances in child psychology were made in 
the burgeoning last decade of the nineteenth century by 
Stanley Hall and Psyche Cattell, the former doing research 
in the problems of children and adolescents, the latter 
promoting the statistical study of psychological problems. 
Their students, among them Edward L. Thorndike, Charles H. 
Judd, and Lewis 2erman, furthered their work, conducting 
experimental and statistical studies on the learning pro-
cess, on child development, on individual differences, and 
on other educational problems. 
By the beginning of the twentieth century, largely 
under the influences of the new child psychology and of 
John Dewey, there was a revolt against the rigidity of the 
Froebelian theory and practice, and a new and freer trend 
was developed by Patty S. Hill and a group interested in 
the education of young children. 
John Dewey used Herbartts theory of interest as a 
base for the formulation of his own theory of education. 
But, rejecting Herbart•s doctrine that interest stems from 
instruction, Dewey regarded the interests as effusions of 
an innate, primal energy and advised teachers to motivate 
8 
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students by adapting studies to the student's natural procli-
vities. Hence~ the teacherJ under »ewey 1 s theory~ was to 
cleverly engage the child's interest by capitalizing upon 
his .native tendencies to action. 
The Committee of Ten~ organized in 1892J was a signi-
ficant force in shaping modern education. Their reportJ 
which evaluated curricula and teaching methods in the light 
of the then revolutionary theories of educationJ advised a 
wholesale revision of curricula and methods to accord with 
child interests and needs. 
The Committee of TenJ howeverJ neglected the fine 
arts as subjects of instruction in the secondary school~ 
and it has not been until recently that the fine arts have 
been widely integrated into. the curriculum at the secondary 
school level. Music is now a generally required subject at 
~he junior high school level. T.he instruction in musicJ 
directed ultimately toward vocational and avocational endsJ 
is particularly intended to develop a fuodamental basis for 
appreciation of music. The opportunity offered to pupils 
to develop their musical interests through participation in 
bandsJ glee clubsJ chorusesJ and orchestras is a distinctive 
feature of music education in the American secondary school. · 
The Committee of TenJ which had rendered such valu-
. . 
able service to educationJ yielded to the Progressive Edu-
cation AssociationJ which was organized in 1918. But the 
aims of the new organization were identical to those of its 
predecessor. This organization has constantly advocated 
recognition of the needs and interests of children3 seeing 
the children first as persons with problems of their own, 
and seeondly as potential adults who must be prepared for 
their role in society. Thus, child interest has become the 
orienting center of the education program. The procedure 
in the formal schools of organizing the curriculum into 
distinct nsubjectsu was replaced in the new schools by the 
organization of a curriculum around ucenters of interest.n 
One of the leaders of the Progressive Movement, William 
Heard Kilpatrick, was fond of saying that the fundamental 
aim of education is the cultivation of interests. 
The last major development bearing upon education 
is the core curriculum movement~ prototype of the diluted 
version known today as ttcommon learnings.n Derived ulti-
mately from Herbart 1 s century-old principles of correlation 
and concentration, and paralleling in many respects Charles 
McMurray 1 s consumer-type projects, the proposal was brought 
to the attention of American educators during the later 
1930's by Hollis L. Caswell. Caswell advocated the extir-
pation of "subject-matter" boundaries in favor of an inte-
10 
grated curriculum which would allow the necessary flexibility 
to cope with problems as they arise. The core curriculum 
movement would, then, allow teachers to teach children, ~ot 
BOSTON UNIVERSITY 
FINE ANO APPLIED ARfS I..ISRAR't 
subjects. After 1940~ Progressivism was incorporated into 
the core curriculum movement3 shifting emphasis, as it did, 
from child interests to child needs. 
II. THE PRESENT SITUATION IN EDUCATION 
The adoption of the concept ef interest as a guiding 
principle of education has been the most important effect 
of the wholesale re-ap~raisal of curricula and methods. 
ll 
The underlying assumption of the concept, as expressed by 
Wild, unmistakably establishes the revolutionary nature of 
the principle: 11 Qnly that knowledge that is acquired with 
the warm glow of genuine interest will affect the will of 
the learner and pass over ioto appropriate action. 11 (27:15) 
In accordance with this principle, education conducted with 
the psychology of interest as a guiding principle focuses 
upon the individual child, stressing his special needs and 
interests, rather than fitting him into some precomceived 
scheme. Bereday and Lauwerys write: 
There are ne universal interests, and consequently, no 
universally desirable or interesting subjects. Disci-
plined leartling requires, on the part of the instructor, 
attention to the individual student. Without it, the 
proffered objectives may call forth no answering re-
sponses of impulse. Moreover, the subjects taught must 
vary in accord with varying interests and capacities of 
different students. Otherwise no genuine learning will 
occur. (2:59) 
What cannot be overlooked is the scientific and prag-
matic character of the concept of interest. The concept 
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first of all recognizes the common interests of a particular 
age group~ but moreover it recognizes the particular needs 
and interests of the individual child~ which can be deter-
mined only through a process of exploration or experimenta-
tion. In a sense, then, every child is considered~ under 
this scheme~ a problem child; that is, the particular stu-
dent is considered a problem for the teacher, who must 
determine the student 1 s needs and interests and base his 
teaching strategy upon these discoveries. 
The concept of interest has met resistance in many 
circles. Essentialism, with which the name of William C. 
Bagley is perhaps most closely associated, has provided the 
most formidable challenge to what has come to be called 
uprogressive education.u In the 1930's, many educators 
were growing increasingly concerned about certain aspects 
of the then current educational trends. Convinced, as were 
scholastics and humanists, that too much of basic importance 
was being neglected or ignored, these educators rallied 
under the banner of essentialism and embarked upon a cru-
sade to restore the urundamentalsn to their central posi-
tion in the curriculum. 
The primary concern of Essentialism is to insure the 
mastery of the skills and the understanding of the data which 
are basic and essential to existence. Furthermore, since 
other knowledge and skills which man needs to survive have 
13 
been clea~ly established by experience and tradition~ experi-
menting or tampering with the curriculum is not only futile~ 
but harmfUl. Finally, esse~tialists hold that intellectual 
freedom, which they value fully as much as do advocates of 
any other educational position, can be gained only by master-
ing the tools and techniques of that freedom. 
Although the Essentialists are not committed to any 
particular methods of education, their emphasis upon basie 
subjects has conditioned their methods. Because they pre-
sume the essentials to be universally valid and desirable~ 
they direct their teaching to the group rather than to the 
individual, disregarding the important phenomenon of indi-
vidual differences in favor of the main effort. Accordingly, 
for mastery of a subject, there is no substitute for drill 
and practice a~d no more fruitful activity than memorizing 
data for future reference. The individual student is, 
consequently~ blended into a homogeneous mass, and his 
peculiar interests are neglected. Interests, the essen-
tialists feel~ are a too whimsical and arbitrary basis of 
education. The teacher should attempt to stimulate student 
enthusiasm, but lack of such should not deter him from his 
crucial mission~ the inculcation of fundamentals. 
Essentialists~ like Bagley and Kandel, have stated 
that modern American education neglects exacting studies, 
does not sufficiently recognize scholastic attainment, 
14 
emphasizes activity for the sake of activity~ uses the school 
.for :i.ndoctrinaticm to a new social order~ and uimprovestt so 
much that the curriculum is in a constant state offlux, that 
is, chaos. The Essentialists favor the preservation of the 
past, and they stress the role of the teacher rather than 
the interests of the students. 
Against these views~ experimentalists hold that the 
traditionalist's educational aims are inadequate for modern 
conditions. The aims of experimentalist education are to 
assist man in adjusting to his environment and in remodeling 
or reshaping the environment to improve the circumstances of 
life. Thus, the constant state of flux in education is a 
reflection of the changing conditions of society. ~o the 
experimentalists, change is vitality, stand-pat-ism is 
stagoation. 
An experimental curriculum~ to be true to its princi-
ples, must be broader and possessed of greater variety than 
the more traditional program. An uexperie:oce 11 curriculum, a 
n.natural 11 program, must be wide in its scope and extensive 
in its coverage. Dedicated to the free and full development 
of individuals, experimentalism must design curricula which 
recognize and respect individual needs, interests~ a:od capa-
cities, for to ignore or minimize the individual is to spurn 
the findings of modern psychology. A:o educational effort 
16 
out, 11 Not all interests are equally valuable, or valuable in 
the first crude form in which they are expressed." (27;24) 
Then there is the problem or capabilities; obviously an 
interest that does not have a correlative capability is 
valueless and perhaps even harmful, since indulging that 
interest can lead to a demoralizing failure. Or again, 
there is the problem or changeableness, the problem created 
by the obviously ephemeral interest that may or may not 
warrant a substantial outlay or effort on the part or the 
student. 
Certainly these are limitations, but the competent 
teacher is conscious or them aod guards against them. It 
is precisely the creative role of the teacher that detrac-
tors of the concept of interest rail to consider. In 
short, a moderate and judicious commitment to the concept 
of interest does not blindly commit a teacher to cater to 
the whims of his students, but involves the teacher in a 
creative role that may be described as the direction, 
stimulation, and elevation of native interests. Kandel 
is very emphatic about the positive role of the teacher 
in stating: 
The pupil learns as he is interest.ed in his activities; 
this does not mean that the pupil is free to follow his 
own interests without regard to ultimate ends. Since 
the pupil is immature, these ends must be in the mind 
or the teacher in selecting the desirable experiences 
which enlist the active participation or the pupil. 
In other worasJ the pupil becomes interested and parti-
cipates to the extent that he sees meanings in the 
experiences that constitute the curriculum. (13:203) 
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It is again the positiveJ creative role of the teacher 
in shaping and exploiting interests that is stressed by 
Grieder and Romine: 
Interest is important for its sake and as regards effort. 
The greater one•s interestJ the more effort he is willing 
and able to put forth. If effort is successfulJ the 
interest tends to be maintained. Teachers face a double 
responsibility of utilizing existing pupil interests and 
broadening them. Particularly in helping youth to work 
up to the level of their abilities are interest and effort 
important considerations. 
Attention to the interestsJ needs and problems recog-
nized by boys and girls offers a starting place from 
which to move forward. Wider horizons and deferred 
goals may be brought into this developmental activity 
as the superior teacher works with his pupils. (11:41) 
Boyd states that the doctrine of interest may be 
interpreted in either of two ways. It may be construed to 
mean either that every activity must be motivated by imme-
diate interestJ or that every activity must have a recognized 
bearing on a way of life which the individual accepts as his 
own. Immediate interests~ of courseJ are not excluded and 
may have great significance. But they must either be 
derived from or be emerged into the larger interest if 
there is to be a dependable basis for continuity of effort. 
The creative role of the teacher is further discussed 
by Horne who states: 
Effort may give birth to interest. The teacher or 
parent may urge the child to a task which to him is not 
attractive, yet later the child may discover that he is 
senUinely iatereated and needa to exert no conscious 
ettort in order to keep PinS· (l2t249) 
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CertainlJ the concept ot interest baa a validity at 
all levela of education, but it 1a particularly at the junior 
hJ.sh tohool level, when the atudent is in his crucial torsu.-
tive yeara, that it can contribute moat. Junior high school 
education abOUld contribute to tbe realization ot the dual 
obJective a ot education, n.uael.l', the peraona.l prosreas ot 
tbe ob1ld and h1a 1ntesr&t1on into the eocial group. The 
obild Jl\lat be provided a .W.table environment that Will aid 
h1DI to Nlate h.laaelt to the phya1oalJ eeOUOIIic, social, and 
apiri. tua.l aapeota ot the 1101'ld in 'Which he lives. He IIU&t 
aa •11 be aided in the 1Qt;epat1cm o~ hia personal ab111-
tiea, 1ntereata, and need a with thoM ot the group. The 
aJ.IIa ot the jun1ol' hi&b aobool have been atated by Smith, 
Standlq, and Bulh••• 
1. D1aoover1ns and underatand1Qs the pervaaive paycbo-
los1oal b1olos1oal 1Dd1Yldual ditterenoea aaaooiated 
W11:ih pubeaoeaH. 
2. Diaoovertns, umterataadin& and appra1a1ns pupil 
aebievementa, adJua~ta, ab1lit1ea~ intereata, 
and developmental DMda. 
3. D1aoove~t1ns and undeJftt&Ddia& tbe natur• o£ the cul-
tural, social and eoooo.io taotora, intluenoea, and 
condition! in the baok'ptounda ancS environment ot 
pupUa. (20alO) 
!he hishl7 4el1oate and urgent miasion ot the Junior 
b1sh acbool oan beat be acco.pl1ahed by the ettect1ve 1mple-
.. ntat1on ot the concept ot 1nte~eat. Connolly underscore• 
thia points 
19 
A co~certed effort on the part of all educators to apply 
the psychology of interest, particularly at the junior 
high school level, is urgently required. If a student's 
experiences in school have been generally pleasant and 
relatively successful, there is a strong possibility 
that his morale will stay constant and even increase. (27t26) 
III. THE CONCEPT OF INTEREST IN MUSIC EDUCATION 
The concept of interest began to make inroads into 
the field of music education at the turn of the century and 
is gaining increasing acceptance. Birge suggests the key 
role of interest in contemporary music education in the 
following paragraph: 
That knowledge comes not by being poured in but by doing 
desirable things that are motivated by the child's 
intrinsic interests was a discovery as momentous to 
school-music as to education in general. It is our 
best guide to an understanding of the schools of today 
and particularly of music teaching. It helps to account 
for an ever-changing emphasis upon democracy in educa-
tion an~ for an enriched and·changing curriculum, and 
in the case of music, for the addition one after another 
of new activities and interests. (3:165) 
As in general education, emphasis is placed upon the 
child 1 s interests, needs, and capabilities. Lankhorst has 
observed, "· the concentration has shifted (by 1936) 
from fitting the child to general music • • • to fitting 
general music to the child.n (28~31) But the success of 
the program is again dependent upon the resourcefulness of 
the teacher, for in applying this concept of interest to 
music education, the teacher must, according to Andrews and 
20 
Leeder~ locate the pupil's center or interest~ deepen it~ 
guide it into new activities. (1:114) But in order to do 
this~ educators point out~ it is not enough merely to pro-
vide musical experiences ror the pupils; the experience must 
be organized in such a way as to make them meaningrul and~ 
hence~ interesting. That herein lies a challenge to the 
teacher is quite apparent~ for~ as McKay and Mcintyre point 
out: 
The question of how to motivate each child to experiment 
with musical expression has no single solution. Each 
child dirrers in the degree of talent he has ror melody~ 
rhythm~ and form~ as well as originality of thought and 
expression. The problem~ therefore~ is to establish 
several approaches~ each inciting a dirferent musical 
talent. (25:48) 
-
At this point it can be clearly seen that children's 
interests~ rather than adult interests~are guiding the philo-
sophy of music educators in curriculum building. It is also 
evident that music educators are accepting the fact that 
n • •• youth does have varied musical interests~ but these 
interests must be nourished if they are to be sustained 
during the adolescent years." (21:11) 
The music curriculum of most junior high schools 
today orfers a wide range or musical experiences in which 
students may participate. These include vocal~ instrumental~ 
listening~ rhythmic) creative~ and interpretive activities. 
A well-balanced curriculum~ according to Sur and Schuller~ 
would include the following: 
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A flexible pattern based on the idea of music for every-
oneJ in the light of individual interests and abilities. 
Such a curriculum requires long-term planning for needed 
instruments and equipmentJ as well as provision for 
expansion and modification as times and situations 
change. (21:20) 
The mere existence of a variety of activities does 
not constitute a program. The teacher must plan a program 
to guide students through the activitiesJ or better stillJ 
consult the students on the formulation of a plan. Sur and 
Schuller write that to organize units of instruction n. . . 
will be more effective when they are developed by the 
teacher and his pupils working cooperatively." (21:32) 
·If the pupils assist in the selection of material and acti-
vities and are guided by the teacherJ they will select 
areas of music that are meaningful to them. In practiceJ 
teachers have round that this approach to course content 
is an important factor in maintaining interest and disci-
pline. 
A vital function of the teacher is to evaluate 
musical experiences in terms of the students• interests. 
MursellJ in an article in Progressive Education (26t248)J 
statesJ 11 Interest is the only motive for work.u Only in 
this way will the child select a role which will bring 
success. Lee and Lee suggest that: 
Interest is a state of beingJ a way of reacting to a 
situation in which the child's own purpose provides 
the stimulation for effective activity. If the three 
previous conditions of learning) needs) experience, and 
power have really been met) interest is almost assured. 
If interest is developed, there will be learning) and 
no important learilling can take place without interest. (16:175) 
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The philosophy of music education 3 over the years) 
has been in a state of constant development and expansion. 
Music educators) realizing their responsibility to the 
youth of the country3 are constantly reappraising their 
position. If music is to remain a vital force in education, 
the following words of Brameld must be observed 3 namely, 
nT.hat constant flexibility is necessary in learning and 
that the maturity and shifting interests of students must 
be taken into account.n (4:199) 
-Published work on the application of the psychology 
of interest in music education is surprisingly rare, but a 
number of surveys testing the efficacy of the concept in 
music education have been completed. These surveys suggest 
that 3 particularly on the junior high school level, the 
psychology of interest, judiciously used, can be of very 
great benefit. Krugman 3 for example) records that, by 
exposing students to classical and non-classical composi-
tions once a week for eight weeks, a generation of interest 
was achieved in groups that had previously been indifferent. 
(24:388-392) Gilliland and Moore found that, after listen-
ing to twenty-five repetitions of two classical compositions 
and two jazz compositions, interest in the classical 
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compositions increased) while the jazz compositions main-
tained approximately the same interest ratings. (23:309-323) 
-
The surveys are certainly not conclusive) but they do 
strongly suggest that ~amiliarity with good music will 
generate interest) a consideratien which merits ~urther 
investigation. 
CHAPTER III 
METHODOLOGY 
This project has been concerned with the study o~ 
the concept o~ interest as it relates primarily to the 
~ield of music education. Its objectives were first, to 
determine the degree and nature of musical interests o~ 
junior high school students, and secondly, to explore the 
possibility of stimulating interest by direct instruction. 
The junior high school in which this experiment took 
place is located in Providence, Rhode Island, and has a 
heterogenous population in which both extremes, as well 
as the middle stratum, o~ the social and economic struc-
ture are represented. The eighth grade pupils participat-
ing in the testing were predominantly ~rom families in the 
middle and lower classes; 1 the seventh grade pupils parti-
cipating in the testing, however, were generally ~rom 
~amilies of higher economic and social levels. Further-
more, thirty of the ~orty-nine students in the seventh 
grade were superior students enrolled in an accelerated 
program. 
lT.his class was one o~ the two eighth grade music 
classes in the school; although they seemed to have no 
design in the matter, it is probable that the other class 
was comprise~ of students of a higher level. 
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Also noteworthy is the fact that the music program of 
this junior high school is much more fully developed than 
that in the average school; the school provides an impres-
sive number of musical activities: a school orchestra~ a 
selective glee club~ which stages a yearly festival~ a 
girls' glee club~ a boys' glee club~ and a combined 
seventh and eighth grade glee club. In addition~ assembly 
singing is held once a week. Obviously all of these fac-
tors must be considered in an evaluation of the evidence. 
The data offered in the following chapter were 
obtained by means of a check-list. The students~ when 
questioned about their interest in a particular song or 
activity~ recorded their reaction by encircling~ on a 
rating chart~ the appropriate number describing their 
interest: 3~ if they liked the song or activity very 
much; 2~ if their interest was only moderate; l~ if they 
disliked it. 
Since the validity of the experiment depended upon 
the validity of the check-listJ additional precautions were 
taken to ensure that the questions were relevant and expli-
cit. A preliminary check-list of fifty-nine questions con-
cerning singing~ listening~ rhythmic~ instrumentalJand 
interpretive activities was compiled. The list was then 
submitted to the members of a graduate seminar at the 
Boston University School of Fine and Applied Arts who 
BOSTON Ur.! .. Ui:;, i" t 
FINE AND APPLIED ARTS LIBRAR.t 
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indicated their opinion of the relevance and clarity of the 
questions by encircling the appropriate number on a rating 
chart~ as follows: 3~ if they thought the question was very 
relevant; 2~ if moderately relevant; 1~ if irrelevant. ~he 
same procedure was followed in determining clarity. 
The listening test presented special problems. In 
order to ensure a comprehensive sampling of the various 
types and styles of music~ the seminar was again consulted. 
A list of approximately one hundred compositions~ divided 
into several categories ranging from current popular songs 
to baroque and to classical compositions~ was presented to 
the group for evaluation. The members of the group were 
requested to encircle in each category the two compositions 
they thought most suitable for purposes of the listening 
test. They were also instructed to suggest other composi-
tions if they disagreed with the selections in the list. 
The final check-list, consisting of fifty-five questions 
and a listening inventory of eighteen compositions~ 
reflects the considered opinion and valuable advice of 
the graduate seminar. 
Administration of the listening test~ the findings 
of which are recorded in Tables I to IV, likewise required 
special consideration. Because continuity was obviously a 
desideratum in the test, it was ·decided to tape-record one . 
minute only of each composition in order to make it possible 
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for the test to be administered during one class period. The 
one minute of music~ taken~ with two exceptions~ 2 from the 
beginning of the song or movement~ was intended to enable 
the listener to grasp the general style of the composer. 
Between the one-minute selections~ an interval of six 
seconds was allowed in which the students were to record 
their reaction to the music. The mimeographed for.ms3 on 
which the students recorded their ratings contained expli-
cit instructions for the student. These instructions were 
then augmented by oral instructions in order to remove any 
element of doubt concerning the mechanics of the test. 
After this first test had been administered to both 
classes and the results examin~d~ eight compositions~ 
because of the relatively low interest generated~ were 
selected for further instruction. These were: Beethoven's 
Fifth SY@phony (first movement); Brahms' Fourth Symphony 
(third movement); Copland's Dance~ from the Appalachian 
Suite; Mozart's G minor Symphony (first movement); Haydn's 
Surprise_Symphony (second movement); Handel's Hallelujah 
Chorus~ from the Messiah; Stravinsky's Dance from the 
Firebird Suite; and Romberg's Student Prince. 
2copland 1 s Appalachian Spring~ where the recorded 
selection began with the dance which occurs shortly after 
the quiet opening of the work~ and Gershwin's Rhapsody in 
Blue, where the principle and most familiar theme was used. 
3A copy of this rating seale form is contained in 
Appendix B. 
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The object of the presentation was to stimulate 
creative listening. Accordingly3 detailed analyses and 
drills were kept at a minimum3 though background informa-
tion regarding such matters as form and style was offered 
whenever this additional information would contribute to 
the enjoyment and interest of the students. A month after 
the compositions had been studied and two months after the 
original test, the entire test was re-administered in order 
to evaluate the effects of the instruction upon the stu-
dents' interest. 
In the interval between the two tests, the activi-
ties check-list was administered. The test was administered 
orally by the examiner. Again, every effort was made to 
eliminate confusion. Before the test 3 all unfamiliar terms 
were explained, and during the test, the person who adminis-
tered the test clarified any .confusion about the meaning of 
a question before going on to the next item. 
The procedure in handling the data has been to compute 
from the individual ratings an aggregate mean representing 
the rating of the class as a body. The means to which the 
reader is referred in the following chapters are these 
aggregate means. 
CHAPTER IV 
FINDINGS 
In the following TablesJ data are presented relative 
to the interests of junior high school pupils in music acti-
vities. The pupils indicated their degree of interest 
according to a devised rating scale. They were requested 
to encircle a 3 if they liked the activity or composition 
very much; 2J if they likooit; and lJ if they disliked it. 
Any ratings between 2.5 and 3.0 were indicative of a high 
degree of interest; means between 1.5 and 2.4 were indica-
tive of moderate interest; and means below 1.5 indicated 
dislike for the activity. 
The objective of the tests was to explore the 
pupils' musical interests. The findings are significant 
in thatJ being expressions of the children 1 s own interests) 
they may prove a valuable guide in drawing up individual 
lesson plans or even in planning an entire school music 
program. Interests are motivating factors) and the wise 
teacher will first introduce children to activities in 
which they show the greatest interest. ThenJ other acti-
vitiesJ as significant but of a more tedious natureJ may 
be gradually introduced. 
In Table IJ the data pertaining to the first admin-
istration of the listening test to the seventh grade are 
TABLE I 
LISTENING TEST I, SEVENTH GRADE PUPILS* 
-
Frequency 
Composer 
--~-
Com£ osition Type 3 2 1 Mean 
1. Miller Sunrise Serenade (instrumental~ Current 26 18 5 2.43 2. _1jeethoven Fifth Symphony (First Movement Romantic 12 13 24 1.76 
3. Debussy La Mer (First Movement) . Impressionistic 7 10 32 1.49 4. B:Mhlns -_ Fourth Symphon) (Third Movement) Romantic 15 25 9 2.12 
5. Kahn My Buddy (Song .. . Current . 13 24 12 2.02 
6. Copland Dance (Appalachian Sprinr) Modern 8 21 20 1.76 1. Stravinsky Berceuse (Firebird Suite Modern 4 11 34 1.39 
8. Michael Angel Baby (Song) Current 43 3 3 2.82 
9. Goldman On the Mall .. March 31 15 3 2.57 
10. Mozart G minor Symphony (First 
Movement) _ Classical 9 28 12 1.94 
11. Rodgers Love Look Away (Flower Drum 
Song) . Musical 11 20 18 1.86 
12. Haydn Surprise symphony (Second 
Movement _ Classical 15 18 16 1.98 
13. Handel Hallelujah Chorus (Messiah) Baroque 4 23 22 1.63 
14. Kern Smoke Gets in Your_Eyes (Instrumental) ·current 39 8 2 2.76 
15. Anonymous All Through the.Night (Song) Traditional 12 26 11 2.02 
16. Stravinsky Dance (Firebird Suite) _ Modern 11 17 21 1.80 
17. Romberg Drinking Song (The Student 
Prince) . Operetta 12 20 17 1.90 
18. Gershwin Rhapsody in Blue Modern 23 17 9 2.29 
NOTE: This Table should be read as follows: In the first listening test, 
twenty-six pupils liked Sunrise Serenade very much; eighteen liked it; and five 
disliked it. w 
0 
*Forty-nine pupils participated. 
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presented. Of the eighteen selections heard by the students, 
three were liked very much. Two of the three, as might be 
expected, were in the 11 current 11 category, Angel Face (2.82) 
and Smoke Gets in Your Eyes (2.76). The third selection, 
the march, On the Mall, received a high mean rating of 2.57, 
presumably because of its effective, jaunty tempo. The 
noticeable facial expressions 0f the students indicated 
that these compositions were familiar to them. 
Also recognized and liked by most students were the 
traditional Drinking Song (1.90) and All Through the Night 
(2.02). The song, Love Look Away, from the current Broadway 
musical, Flower Drum Song, was identified by forty per cent 
of the class, by hand showing, and received a mean of 1.86, 
suggesting a moderate interest in the composition. In a 
parallel study by Connolly, a somewhat lower mean (1.45) 
was reported by the group with which he was concerned. 
Connolly further reports little recognition of the song in 
his group, many of the students construing it as operatic. 
Of the compositions designated as classics, the 
Rhapsody in Blue, the Surprise Symphony, and the G minor 
Symphony were recognized by the students and received means 
of 2.29, 1.98, and 1.94, respectively. The Rhapsody in Blue 
and the Surprise Symphony were recognized as having been 
played at a performance of the Rhode Island Philharmonic 
Orchestra which the students had attended. The Brahms 1 
Fourth Symphony~ which was apparently less familiar to the 
students~ received a moderate rating or 2.12~ possibly 
because or its striving phrases and robust rhythms. 
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In a much lower interest range were other works of 
the Classical~ Romantic~ and Modern Periods. These compo-
sitions were generally unrecognized and received an average 
mean or 1.74~ indicative or a moderate interest. Bevceuse 
(1.39) and La Mer (1.49) were disliked~ possibly because or 
the strange and esoteric nature or the music. Connolly~ 
likewise~ states low means~ 1.38 and 1.19~ respectively~ 
for these compositions. 
In Table II~ the data concerning the re-test or the 
seventh grade pupils are presented. The re-test took place 
approximately two months after the original test. In the 
interim~ eight of the compositions were studied; these 
included the compositions or Beethoven~ Brahms~ Mozart~ 
Haydn~ Handel~ Stravinsky~ Romberg~ and Copland. 
It may be observed that the means in Table II deviate 
slightly~ either up or down~ from those in Table I. However~ 
interest in each or the compositions studied increased. The 
interest rating of the Beethoven selection increased from 
1.76 to 2.57; the Brahms~ 2.12 to 2.35; the Mozart~ 1.94 to 
2.69; the Haydn~ 1.98 to 2.63; the Handel~ 1.63 to 2.71; the 
Romberg~ 1.90 to 2.33; and the Copland~ 1.76 to 2.18. The 
TABLE II 
LISTENING ~EST II~ SEVENTH GRADE PUPILS* 
Frequency 
Composer_ _Composition Type ~ 2 1 Mean 
1. Miller Sunrise Serenade (Instrumental~ Current 25 17 7 2.37 
**2. Beethoven Fifth Symphony (First Movement . Romantic 31 15 3 2.57 
--3. Debussy La Mer (First Movement) Impressionistic 8 17 24 1.67 
**4. Brahms Fourth Symphonr (Third Movement) Romantic 19 28 2 2.35 
- -5. Kahn My Buddy (Song _ Current 17 27 5 2.24 
**6. Copland Dance (Appalachian SprinT) Modern 15 28 6 2.18 
- -7. Stravinsky Berceuse (Firebird Suite Modern 22 23 4 2.37 
8. Michael Angel Baby (Song) Current 45 1 3 2.86 
9. Goldman On the -·Mall . March 29 18 2 2.55 
**10. Mozart G minor Symphony (First 
Movement) _ Classical 36 11 2 2.69 
11. Rodgers Love Look Away (Flower Drum 
Song) . Musical 12 27 10 2.04 
**12. Haydn Surprise symphony (Second 
Movement _ Classical 34 12 3 2.63 
**13. Handel Hallelujah.Chorus (Messiah) Baroque 37 10 2 2.71 
--14. Kern Smoke Gets in Your.Eyes (Instrumental) Current 35 11 3 2.65 
15. Anonymous All Through the Night (Song) Traditional 14 27 8 2.12 
**16. Stravinsky Dance (Firebird Suite) . _ Modern 26 17 6 2.41 
**17. Romberg Drinking Song ('l'he Student 
Prince) _. Operetta 18 29 2 2.33 
18. Gershwin Rhapsody_in Blue Modern 29 16 4 2.51 
NOTE: This Table should be read as follows: In the second listening test~ 
twenty-five pupils liked Sunrise Serenade very muchj seventeen liked itj and seven 
disliked it. 
lJJ 
*Forty-nine pupils participated. lJJ 
**Eight compositions studied. 
average increase~ approximately sixty-two hundredths, is 
particularly startling in view of the approximately six 
hundredths reported by Connolly. 
In Table III, the data presented concern the first 
listening test administered to the eighth grade pupils. 
In general~ the distribution of interest is similar, but 
the average interest rating is fourteen hundredths lower 
than in the seventh grade. In comparison, Connolly found 
the ratings in his eighth grade test generally higher than 
in his seventh grade test. 
Again stimulating the highest interest were the 
11 current 11 selections, Angel Face (2.65) and Smoke Gets in 
Your Eyes (2.67). The class displayed moderate interest 
in All Through the Night (2.04)~ the Drinking Song (1.88), 
and Love Look Away (1.63). The march, On the Mall, 
received a mean of 2.14, indicative of moderate interest. 
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Of the compositions designated as classics, Gershwin's 
Rhapsody in Blue, Haydn's Surprise Symphony, Mozart's G minor 
Symphony, Brahms' Fourth Symphony, and Beethoven's Fifth 
Symphony had approximately equal appeal for the eighth grade 
pupils, with an average mean of 1.87. As indicated by the 
means~ the remainder of the compositions were either disliked 
or were of very moderate interest. La Mer (1.47) and Ber-
ceuse (1.49) were disliked as emphatically as in the seventh 
TABLE III 
LISTENING TEST I~ EIGHTH GRADE PUPILS* 
-
Frequency 
Com;eoser Com;eosition Type 3 2 l Mean 
l. Miller Sunrise Serenade (Instrumental~ Current 20 23 8 2.24 
2. Beethoven Fifth Symphony (First Movement Romantic 7 25 19 1.76 
3. Debussy La Mer (First Movement) _ Impressionistic 6 12 33 1.47 
4. Brahms Fourth Symphonr (Third.Movement) Romantic 10 21 20 1.78 
5. Kahn My Buddy (Song _. Current 6 21 24 1.65 
6. Copland Dance (Appalachian Sprinr) Modern 6 18 27 1.59 
7~ Stravinsky Berceuse (Firebird Suite _ Modern 3 19 29 1.49 
8. Michael Angel Baby (Song) Current 36 12 3 2.65 
9. Goldman On the Mall_ March 12 34 5 2.14 
10. Mozart G minor Symphony (First 
Movement) _ Classical 15 14 22 1.86 
11. Rodgers Love Look Away (Flower Drum 
Song) - Musica.l 6 20 25 1.63 
12. Haydn Surprise symphony (Second 
Movement __ Classical g 26 16 1.86 13. Handel Hallelujah.Chorus (Messiah) Baroque 13 32 1.49 
14. Kern Smoke Gets in Your.Eyes _ (Instrumental) Current 36 13 2 2.67 
15. Anonymous All.Through the.Night (Song) Traditional 13 27 ll 2.04 
16. Stravinsky Dance (Firebird Suite)_ Modern 10 20 21 1.78 
17. Romberg Drinking Song (The Student 
Prince) _ Operetta ll 23 17 1.88 
18. Gershwin Rhapsody_in Blue Modern 16 24 ll 2.10 
NOTE: This Table should be read as follows: In the first listening test~ 
twenty pupils liked. Sunrise Serenade very much; twenty-three liked itJ and eight 
disliked it. 
VJ 
*Fifty-one pupils participated. \Jl 
grade. The Hallelujah Chorus received a low mean of 1.49, 
the students possibly disliking the composition because of 
the various nuances and the voice blend of the four parts. 
It ·should be noted that in both classes there was a direct 
relationship between familiarity and appreciation. In 
general, the more familiar the composition, the greater 
the interest expressed. This finding is confirmed in 
Connolly's study. 
In Table IV, the results of the eighth grade re-test 
are presented. This re-test was also administered approxi-
mately two months after the first. testing, and the same 
eight compositions were studied as in the seventh grade. 
As in Table II, interest ratings deviated in either direc-
tion, but the selections studied uniformly received higher 
interest ratings. The rating for the Beethoven increased 
from 1.76 to 2.41; the Brahms, 1.78 to 2.53; the Mozart, 
1.86 to 2.62; the Haydn, 1.86 to 2.47; the Handel, 1.49 to 
2.57; the Stravinsky, 1.78 to 2.18; the Romberg, 1.88 to 
2.14; and the Copland, 1.59 to 1.67. However, the average 
increase of expressed interest was only fifty-six hundredths, 
as opposed to the average increase of sixty-two hundredths in 
the seventh grade. This would seem to indicate that direct 
instruction in listening periods was slightly more effective 
with the seventh grade pupils than with eighth grade pupils. 
A comparison of Tables II and IV reveals that the seventh 
TABLE IV 
LISTENING TEST II, EIGHTH GRADE PUPILS* 
-
Frequency 
Com;Eoser Com;Eosition Type 3 2 1 Mean 
1. Miller Sunrise Serenade (Instrumental~ Current 21 23 7 2.27 
**2. Beethoven Fifth Symphony (First Movement Romantic 27 18 6 2.41 
- -3. Debussy La Mer (First Movement) . Impressionistic 12 24 15 1.94 
**4. Brahms Fourth Symphonr (Third.Movement) Romantic 33 12 6 2.53 
- -5· Kahn My Buddy (Song . . .. Current 8 15 28 1.61 
**6. Copland Dance (Appalachian Sprin~) Modern 7 15 29 1.67 
--7. Stravinsky Berceuse (Firebird Suite . Modern 25 18 8 2.33 
8. Michael Angel Baby (Song) . Current 41 10 0 2.80 
9. Goldman On theMall. March 18 29 4 2.27 
**10. Mozart G minor Symphony (First 
Movement) . Classical 34 15 2 2.62 
11. Rodgers Love Look Away (Flower Drum 
Song) . . Musical 9 28 14 1.90 
**12. Haydn Surprise symphony (Second 
' Movement . Classical 28 19 4 2.47 
**13. Handel Hallelujah Chorus (Messiah) Baroque 33 14 4 2.57 
--14. Kern Smoke Gets in Your.Eyes . (Instrumental) Current 38 11 2 2. 71· 
15. Anonymous All.T.hrough the.Night (Song) Traditional 15 29 7 2.16 
**16. Stravinsky Dance (Firebird Suite) . Modern 19 22 10 2.18· 
**17. Romberg Drinking Song (The Student 
. Prince) _ . Operetta 15 28 8 2.14 
18. Gershwin Rhapsody in Blue Modern 14 32 5 2.18 
NOTE: This Table should be read as follows: In the second listening test, 
twenty-one pupils liked Sunrise Serenade very much; twenty-three liked it; and seven 
disliked it. 
l;J 
*Fifty-one pupils participated. ~ 
-
**Eight compositions studied. 
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grade pupils evince a generally greater interest than did the 
eighth grade pupils in all or the music heard. The composite 
means derived rrom the seventh grade were six hunqredths 
higher than the eighth grade means. In comparison~ Connolly 
round that the eighth grade pupils displayed a generally 
greater interest than did the seventh grade pupils in all 
of the music heard. The eighth grade means in his survey 
are forty-two hundredth·s higher than the seventh grade. 
The singing activities check list for the seventh and 
eighth grades are presented in Tables V and VI~ respectively. 1 
It is observable that~ in both groups~ singing with accom-
paniment (1.92)* was much preferred to a cappella singing 
(1.53).* The pupils also showed a high degree of interest 
-in recreational singing~ according that acti~ity a composite 
mean of 2.39.* Unison songs were very popular (2.16)~* but 
the seventh graders prererred two-part singing to that acti-
vity (2.27). The singing of rounds was also considered a 
- -
desirable activity~ receiving the high (moderate) rating of 
2.26.* The singing of solos, h~wever, was disliked by the 
1The data contained in Tables V, VI, VII, and VIII 
will be discussed together because of the general similarity 
of responses~ and many of the means cited will be composite 
means refleoti~g the combined ratings of both classes. The 
composite means for the seventh and eighth grades will be 
designated by an asterisk. Where both means are cited, they 
will refer to the seventh and eighth grade, respectively. 
l. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18 .. 
TABLE V 
SINGING ACTIVITIES CHECK LIST, SEVENTH GRADE PUPILS* 
. Item 
Singing rote songs with accompaniment 
Singing. rote songs without accompaniment 
Recreational singing 
Unison songs 
Singing two-part songs 
Singing rounds 
Singing solos 
Singing in small groups within the class 
Singing with the entire class 
Singing in organized school groups 
Assembly singing 
Singing games 
Singing in musicals and plays 
Singing in festival$ 
Singing to build a re~oire of songs 
Singing to improve voice quality 
To sing songs of great composers 
Daily singing in the classroom 
Frequency 
3 2 l Mean 
10 22 17 1.86 
3 17 29 1.47 
31 14 4 2.55 
19 23 7 2.24 
18 26 5 2.27 
23 20 6 2.35 
8 ll 30 1.55 
13 25 11 2.04 
28 17 4 2.49 
22 13 14 2.16 
26 20 3 2.47 
15 16 18 1.94 
6 29 14 1.84 
28 15 6 2.45 
13 21 15 1.96 
17 14 18 1.98 
ll 9 29 1.63 
14 16 19 1.90 
NOTE: This Table should be read as follows: Ten pupils very much 
liked to sing rote songs with accompaniment; twenty-two liked to; and 
seventeen disliked the activity. 
*Forty-nine pupils participated. 
w 
\0 
TABLE VI 
SINGING ACTIVITIES CHECK LIST, EIGHTH GRADE PUPILS* 
Item 
1. Singing rote songs with accompaniment 
2. Singing rote songs without accompaniment 
3. Recreational singing 
4. Unison songs 
5. Singing two-part songs 
6. Singing rounds 
7. Singing solos 
8. Singing in small groups within the class 
9. Singing with the entire class 
10. Singing in organized school groups 
11. Assembly singing 
12. Singing games 
13. Singing in musicals and plays 
14. Singing in festivals 
15. Singing to build a re~oire of songs 
16. Singing to improve voice quality 
17. To sing songs of great composers 
18. Daily singing in the classroom 
Frequency 
3 2 1 Mean 
12 26 13 1.98 
6 18 27 1.59 
24 15 12 2.23 
16 23 12 2.07 
17 20 14 2.06 
21 18 12 2.18 
7 15 29 1.57 
12 27 12 2.00 
23 19 9 2.27 
17 27 7 1.80 
31 15 5 2.51 
15 23 13 2.04 
10 24 17 1.86 
19 18 14 2.10 
12 31 8 2.08 
21 16 14 2.14 
2 28 21 1.62 
16 23 12 2.08 
NOTE: This Table should be read as follows: Twelve pupils very much. 
liked to sing rote songs with accompaniment; twenty-six liked to; and 
thirteen disliked the activity. 
*Fifty-one pupils participated. 
..J::;' 
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members of both groups~ receiving a composite mean of 1.56.* 
The students preferred to sing in small groups within the 
class (2.02)~* but evinced even greater interest in singing 
-
with the entire class (2.48).* T.he seventh grade expressed 
-greater interest than the eighth grade in singing in orga~-
ized school groups~ whereas the eighth grade indicated 
greater interest in assembly singing. Singing games were 
liked~ but less interest was expressed for this activity 
than for the majority of the activities listed. Both the 
seventh and eighth grade pupils expressed approximately 
equal interest for singing in musical plays. Although 
both groups expressed a high interest for singing in fes-
tivals~ the seventh grade pupils displayed the higher 
interest~ with a mean of 2.45~ as compared with a mean of 
2.10 for the eighth grade pupils. Both seventh and eighth 
grade pupils considered singing to build a repe.ntmire of 
songs a very desirable activity. Singing to improve voice 
quality was liked by both groups~ but the eighth grade 
expressed a preference for having the activity at the 
beginning of their singing classes. The majority in both 
groups expressed a dislike for singing songs of great com-
posers~ with approXimately equal means reeormed (1.63).* 
-Facial expressions revealed in both classes a distaste for 
this type of activity. As Connolly suggests~ a wider 
acquaintance with such material might tend to raise their 
interest level. Daily singing in the classroom was liked 
by both groups, but the eighth grade pupils showed the 
greater interest. 
In general, the results confirm Connolly•s findings. 
Of the eighteen singing activities, only two were disliked 
by the students. These were singing without accompaniment 
(1.47-1.59) and singing solos (1.55-1.57). This dislike 
-for singing solos is quite understandable, considering the 
problems adolescents experience with the changing voice. 
It would seem then that the seventh and eighth grade pupils 
do like to sing, improve their voice quality, and build a 
repertoire of songs. They prefer to sing, however, at 
least in small groups, or preferably with the entire class. 
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In Tables VII and VIII, data are presented concerning 
seventh and eighth grade interests in instrumental activi-
ties. Both classes displayed greatest interest in playing 
the piano, according to this activity means of 2.47 and 
2.27. Moderate interest was manifested by both the seventh 
and eighth grade pupils in playing melody bells, a tonnette 
or melody flute, in playing rhythm instruments, and partici-
pating in a tonnette or rhythm band, these activities 
receiving an average mean of 1.92. The seventh grade 
interest rating for participating in a school band, 1.82, 
was higher than the rating for the corresponding activity 
TABLE VII 
INSTRUMENTAL ACTIVITIES CHECK LISTJ SEVENTH GRADE PUPILS* 
Frequency 
Item 3 2 1 
1. Playing melody bells 12 27 10 
2. Playing the piano 29 14 6 
3. Playing tonnette or melody flute 10 23 16 
4. Playing rhythm band instruments 14 24 11 
5- Participating in tonnette or rhythm band 18 10 21 
6. Participating in school band (standard instruments) 16 18 15 
7. Participating in classroom orchestra (all instruments) 16 21 12 
NOTE: This Table should be read as follows: Twelve pupils liked 
very much. to play melody bells; twenty-seven liked to.play them; and ten 
disliked the activity. 
*Forty-nine pupils participated. 
Mean 
2.04 
2.47 
1.88 
2.06 
1.94 
1.82 
2.08 
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TABLE VIII 
. . . . 
INSTRUMENTAL ACTIVITIES CHECK LIST~ EIGHTH GRADE PUPILS* 
Frequency 
Item 3 2 1 Mean 
. 1. Playing melody bells 10 14 27 1.67 
2. Playing the piano 21 23 7 2.27 
3. Playing tonnette or melody flute 9 22 20 1.78 
4. Playing rhythm band instruments 14 26 11 2.06 
5· Participating in tonnette or rhythm band 7 24 20 1.94 6. Participating in school band (standard instruments) 11 18 22 1.78 
7. Participating in classroom orchestra (all instruments) 12 27 12 1.61 
NOTE: This Table should be read as follows: Ten pupils liked very 
much to play melody.bells; fourteen liked to play them; and twenty-seven 
di~liked the activity. 
*Fifty-one pupils participated. 
.J::' 
.J::' 
in the eighth gradeJ 1.78. The seventh grade rating for 
participation in a classroom orchestraJ 2.08J was consider-
ably higher than the 1.61 given this activity by the eighth 
grade pupils. 
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The seventh grade pupils displayedJ in generalJ more 
interest for instrumental activities than did the eighth 
grade pupilsJ as they did in Connolly's study. The least 
interesting activity for the seventh grade was participating 
in school band instruments (1.82), while participation in 
classroom orchestral instruments proved the least interest-
ing activity for the eighth grade pupils.(l.61). In con-
-
trastJ Connolly reveals that the least interesting aetivity 
for both the seventh and eighth grade pupils was the play-
ing of a tonnette or melody flute. The greatest interest 
expressed by both classes was forJ as in Connolly's studyJ 
the piano. 
AgainJ in the activities check listJ familiarity and 
interest seem to be directly related. Playing the pianoJ 
an activity in which virtually all of the students had 
engaged at one time or anotherJ received a disproportionately 
high rating. The other activities in the tableJ which 
received much lower ratings, are those in which the stu-
dents had not participated in the elementary grades. 
Tables IX and x~ containing the data concerned with 
listening activities~ will also be discussed together 
because of the general similarity of responses obtained 
from each group. 
Both groups indicated a relatively high degree of 
interest for listening to various types of music. The 
highest mean for each group was registered for the second 
item~ listening for relaxation and enjoyment; the seventh 
grade pupils recorded a mean of 2.71 to a mean of 2.61 for 
the eighth grade pupils. Listening to various types of 
voices to distinguish one from another received a lower 
rating from the seventh grade pupils (1.84) than from the 
- -
eighth grade pupils (2.14)~ while listening to music to 
- -
recognize instruments by their sound received a lower 
interest rating~ 1.80~ from the eighth grade pupils than 
the seventh grade pupils~ 2.14. A moderate interest was 
evinced by both groups (2.12-2.06) in listening to music 
- -
to identify selections with correct title and composer. 
These findings apparently corroborate Connolly 1 s 
and would seem to indicate that the seventh and eighth 
grade pupils like to listen to a wide variety of music~ 
but principally for rest and relaxation. Activities which 
require effort on their part~ such as~ listening for spe-
cific instruments~ voices or identifying titles and compo-
sers~ were not very appealing to the students who partici-
pated in this study. 
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TABLE IX 
LISTENING ACTIVITIES CHECK LIST, SEVENTH GRADE PUPILS* 
Frequency 
Item 3 2 l Mean 
l. Ldstening to many dirferent types of music, such as) 
Oriental) American) and Latin American 14 26 9 2.10 
2. Listening for relaxation and enjoyment 37 10 2 2.71 
3. Listening to music to recognize instruments by their 
sound 17 22 10 2.14 
4. Listening to various types of voices to distinguish 
one from another 9 . 13 27 1.84 
5. Listening to music to identify selections with 
correct title and composer 18 19 12 2.12 
NOTE: This Table should be read as follows: Fourteen pupils liked 
very much. to listen. to a wide variety of musicj twenty-six liked to; and 
nine disliked the activity. 
*Forty-nine pupils participated. 
~ 
TABLE X 
LISTENING ACTIVITIES CHECK LIST, EIGHTH GRADE PUPILS* 
Frequency 
Item 3 2 l Mean 
l. Listening to many different types of music, such as, 
Oriental, American, and Latin American 14 27 10 2.08 
2. Listening for relaxation and enjoyment 36 10 5 2.61 
3. Listening to music to recogcize instruments by their 
sound 9 23 19 1.80 
4. Listening to various types of voices to distinguish 
one from another 8 12 31 2.14 
5. Listening to music to identify selections with 
correct title and composer 15 24 12 2.06 
NOTE: This Table should be read as follows: Fourteen-pupils liked 
very much to listen to a wide variety of music; twenty-seven liked to; and 
ten disliked the activity. 
*Fifty-one pupils participated. 
.j::" 
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In Tables XI and XII, the data relating to the rhyth-
mic activities check list are presented. ~he seventh grade 
pupils expressed a greater interest in performing free 
bodily movements to music than the eighth grade pupils 
(2.12-1.75), some of the eighth grade students commenting 
~ 
that this type of activity was '1baby stuff. u Again, 
. . 
greater interest for singing games was expressed by the 
seventh grade pupils, 2.27, than the eighth grade pupils, 
1.84. The performing of folk dances appealed to both 
groups, but the eighth grade pupils expressed the greater 
interest, according that activity a mean of 2.12 as com-
pared to the 1.98 given by the seventh grade pupils. The 
increased interest in this activity in the eighth grade 
may be attributed to the special folk dancing class which 
is introduced at this level as part of their regular gym 
periods. The lowest mean for both the seventh and eighth 
grade pupils was expressed in performing any type of dance 
activity, these activities receiving the low average mean 
of 1.65. The idea of dramatizing songs and stories appealed 
more to the seventh grade pupils (2.24) than to the eighth 
-grade pupils (1.80). Sensing form in music through bodily 
-
motion was moderately liked by both groups, the seventh 
grade pupils, however, indicating a substantially greater 
interest than did the eighth grade pupils. 
TABLE XI 
RHYTHM:IO ACTIVITIES CHECK LIST, SEVENTH GRADE PUPILS* 
Item 
1. Performing free bodily movements to music 
2. Performing singing games 
3. Performing folk dances 
4. Performing any type of dance (Indian, etc.) 
5. Dramatizing songs and stories_ 
6. Sensing form in music through bodily motion 
Frequency 
3 2 1 Mean 
14 27 8 2.12 
23 16 10 2.27 
15 18 16 1.98 
11 17 21 1.80 
23 15 11 2.24 
13 24 12 2.02 
NOTE: This Table should be read as follows: Fourteen pupils liked 
very much to perform free bodily movements to musicj twenty-seven liked toj 
and eight disliked the activity. 
*Forty-nine pupils participated. 
\.)1 
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TABLE XII 
RHYTHMIC ACTIVITIES CHECK LIST~ EIGHTH GRADE PUPILS* 
Frequency 
Item. 3 2 1 Mean 
1. Performing free bodily movements to music 11 16 24 
2. Performing singing games 10 23 18 
3. Performing folk dances 18 21 12 
4. Performing any type of dance (Indian, etc.) 7 11 33 
5. Dramatizing songs and stories. 10 21 20 
6. Sensing form in music through bodily motion 10 17 24 
NOTE: This Table should be read as follows: Eleven pupils liked 
very much to perform free bodily movements to music; sixteen liked to; 
and twenty-four disliked the activity. 
*Fifty-one pupils participated. 
1.75 
1.84 
2.12 
1.49 
1.80 
1.73 
\J1 
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The interest in rhythmic activities is generally high 
for both seventh and eighth grade pupils. The activity in 
which the students displayed the least interest was the per-
forming of any type of dance. This was in contrast to Con-
nolly•s findings in which the least interest was recorded 
for the performance of singing games. In general, both 
seventh and eighth grade pupils liked the physical aspects 
of music participation. This would confirm, as Connolly 
stated, the opinion of many writers on adolescent psychology 
that adolescents enjoy an activity more when physical acti-
vity accompanies it. 
In Tables XIII and XIV, the data concerning the 
creative activities check list are presented. The eighth 
grade pupils displayed consistently higher interest in 
every activity than did the seventh grad·e. The activities 
of composing original melodies, composing words for origi-
nal melodies, and composing words for a familiar melody 
received an interest rating thirty-five hundredths higher 
than that in the seventh grade. Of the items in this sec-
tion, creating original rhythms to tell a story received 
the lowest mean, 1.491 from the seventh grade pupils, in 
contrast to the 1.96 received from the eighth grade pupils. 
Mild interest was displayed by both groups in the activity 
of constructing various musical instruments. Selecting the 
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TABLE XIII 
CREATIVE ACTIVITIES CHECK LISTJ SEVENTH GRADE PUPILS* 
Item 
The class composing original melodies 
The class composing words for original melodies 
The class composing words for a familiar melody 
Creating original rhythms to tell a story 
Constructing various types of musical instruments 
Selecting musical material to be performed 
Frequency 
3 2 1 Mean 
9 24 16 
11 21 17 
20 17 12 
7 10 32 
15 17 17 
12 26 11 
1.86 
1.88 
2.16 
1.49 
1.96 
2.02 
NOTE: This Table should be read as follows: Nine pupils very much 
liked composing original melodies; twenty-four liked to; and sixteen dis-
liked the activity. 
*Forty-nine pupils participated. 
\J1 
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TABLE XIV 
CREATIVE ACTIVITIES CHECK LIST J EIGHTH GRADE PUPILS* 
Item 
The class composing original melodies 
The class composing words for original melodies 
The class composing words for a familiar melody 
Creating original rhythms to tell a story 
Constructing various types of musical instruments 
Selecting musical material to be performed 
Frequency 
3 2 l Mean 
26 15 
24 13 
32 10 
20 9 
12 21 
1'4 32 
10 2.31 
14 2.20 
9 2.45 
22 1.96 
18 1.88 
5 2.18 
NOTEt This Table should be read as follows: Twenty-six pupils very 
much liked composing original melodies; fifteen like to; and ten disliked 
the activity. 
*Fifty-one pupils participated. 
\.n 
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musical material to be performedJ howeverJ met·with the 
general approval of both the seventh and eighth grade pupils. 
These statistics corroborate Connolly 1 s conclusion 
that both seventh and eighth grade pupils apparently have 
a relatively high degree of interest in a number of creative 
activities. This is especially true of the activities of 
composing original melodies and of selecting the musical 
material to be performed. The higher means in Table XIV 
also indicate that the eighth grade pupils are somewhat 
more interested in creative activities than are seventh 
grade pupils. 
In Tables XV and XVIJ the data pertaining to music 
reading and reading readiness activities are presented. 
~he eighth grade pupils displayed consistently greater 
interest than the seventh grade pupils~ their means 
averaging twenty-nine hundredths higher. Of the six items 
in this section~ learning and singing various rhythmic pat-
terns received the highest mean in each groupJ with the 
greatest interest (2.12) being expressed by the eighth 
- . 
grade pupils. Practicing to recognize beat measures and 
recognizing different kinds of notes in rhythmic patterns 
received in this group means of 2.04-1.84~ indicating 
moderate interest; in contrast, the seventh grade pupils 
expressed a dislike for both activities (1.49-1.35). 
Seventh and eighth grade pupils were unanimous~ as 
1. 
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TABLE XV 
MUSIO READING AND READING READINESS ACTIVITIES CHECK LIST 
SEVEN~ GRADE PUPILS* 
Frequency 
Item 3 2 1 
Singing in order to recognize repetition and contrast 
in a tune 6 18 25 
Practicing to recognize a 2~ 3~ 47 and 6-beat measure 4 16 29 
Memorizing and interpreting various musical symbols 2 13 34 
Memorizing various musical terms and their meanings 1 11 37 
Learning and singing various rhythmic patterns 8 17 24 
Recognizing different kinds of notes in a rhythmic 
pattern 1 15 33 
Mean 
1.61 
1.49 
1.35 
1.27 
1.67 
1.35 
NOTE: This Table should be read as follows: Six pupils very much 
liked singing in order to recognize repetition and contrast in a tune; 
eighteen liked the activity; and twenty-five disliked the activity. 
*Forty-nine pupils participated. 
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TABLE XVI 
MUSIC READING AND READING READINESS ACTIVITIES CHECK LIST 
EIGHTH GRADE. PUPILS*. 
Frequency 
Item 3 2 1 
Singing in order to recognize repetition and contrast 
in a tune 9 5 37 
Practicing to recognize a 2, 3, 4, and 6-beat measure 13 27 11 
Memorizing and interpreting various musical symbols 3 15 33 
Memorizing various musical terms and their mea~ings 7 19 25 
Learning and singing various rhythmic patterns 4 29 18 
Recognizing different kinds of notes in a rhythmic 
pattern 14 15 22 
Mean 
1.45 
2.04 
1.41 
1.65 
2.12 
1.84 
NOTE: This Table should be read as follows: Nine pupils very much 
liked singing in order to recognize repetition and contrast in a tune; five 
liked the activity; and thirty-seven disliked the activity. 
*Fifty-one pupils participated. 
\Jl 
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Connolly reveals in his study~ in their dislike for such 
activities as memorizing and interpreting various musical 
symbols~ terms and meanings~ but their overall greater 
interest would seem to indicate that the eighth grade is 
generally more interested than the seventh grade in the 
theoretical aspects of music~ a situation probably ascrib~ 
able to their greater maturity. 
In Tables XVII and XVIII are contained the data con-
cerning the interpretive activities check list for the 
seventh and eighth grade pupils. These are interpretive 
activities to develop musical understanding. Both groups 
indicated a moderate interest~ 1.81-1.77~ for the first 
activity~ reading to obtain facts about various composers~ 
as well as various types and styles of music. Studying 
music of other lands had greater interest for the seventh 
grade pupils~ as indicated by a mean of 2.04~ while the 
mean for the eighth grade pupils was slightly lower at 1.88. 
Learning about operas (1.12-1.41)~ analyzing folk and art 
songs (1.31-1.49)~ and~studying ~bout the histories of 
orchestral instruments (1.78-1.86) were disliked by both 
-groups. Both groups expressed a moderate interest in 
developing and maintaining a music notebook. VieWing 
motion pictures and the use of other visual materials 
based on music and musicians are activities in which both 
groups showed interest; the seventh grade pupils displayed 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
TABLE XVII 
INTERPRETIVE ACTIVITIES DEVELOPING MUSICAL UNDERSTANDING CHECK LIST 
SEVENTH GRADE PUPILS* 
Frequency 
Item 3 2 1 Mean 
Reading to obtain facts about various composers, as 
well as various types and styles of music 8 24 17 1.81 
Studying music of other lands 12 27 10 2.04 
Reading stories of and listening to operas 0 6 43 1.12 
Analyzing folk and art songs to become acquainted 
with their form 2 11 36 1.31 
Studying histories of instruments of the orchestra 7 24 18 1.78 
Developing and maintaining a music notebook 14 28 7 2.14 
Viewing motion pictures and other visual aids based 
on music and musicians 18 26 5 2.27 
NOTE: This Table should be read as follows: Eight pupils very much 
liked reading to obtain facts about various composers, etc.; twenty-four 
liked to; seventeen disliked the activity. 
*Forty-nine pupils participated. 
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TABLE XVIII 
INTERPRETIVE ACTIVITIES DEVELOPING MUSICAL UNDERSTANDING CHECK LIST 
EIGHTH GRADE PUPILS* 
Frequency 
Item 3 2 1 Mean 
Reading to obtain facts about various composers, as 
well as various types -and styles of music 11 17 23 1.77 
Studying music of other lands 6 33 12 1.88 
Reading stories of and listening to operas 5 11 35 1.41 
Analyzing folk and art songs to become acquainted 
with their form 3 19 29 1.49 
Studying histories of instruments of the orchestra 15 14 22 1.86 
Developing and maintaining a music notebook 12 33 6 2.12 
Viewing motion pictures and other visual aids based 
on music and musicians 11 28 12 1.98 
NOTE: This Table should be read as follows: Eleven pupils very much 
liked reading to obtain facts about various composers, etc.; seventeen liked 
to; twenty-three disliked the activity. 
*Fifty-one pupils participated. 
0'! 
0 
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the greater interest with a mean of 2.27~ as compared with a 
mean of 1.98 for the eighth grade pupils. 
The above means would seem to indicate that the use 
or audio visual materials constituted a most effective means 
or arousing the interest of participating junior high school 
pupils in interpretive activities. 
CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
It was the purpose of this study (1) to review the 
role of concept of interest in American education and to 
investigate its effects upon curriculum revision; (2) to 
investigate the musical interests of junior high school 
students; (3) to relate these interests with maturation 
levels; (4) to investigate the effect of direct instruction 
upon students• interests. 
The data in this study have been compiled from a 
sampling of students in a Providence, Rhode Island, junior 
high school. The school has a heterogeneous population in 
which both extremes, as well as the middle stratum, of the ' 
social and economic structure are represented. The eighth 
grade pupils participating in the testing were predominantly 
from families in the middle and lower classes; the seventh 
grade pupils participating in the testing, however, were 
generally from families of higher economic and social 
levels. Furthermore, thirty of the forty-nine students 
in the seventh grade were superior students enrolled in 
an accelerated program. 
The data were obtained by means of a check list. 
The students, when questioned about their interest in a 
particular musical selection or activity, recorded their 
reaction by encircling, on a rating chart, the appropriate 
number describing their interest as rollows: 3, ir they 
liked the song or activity very much; 2, ir their interest 
was only moderate; or l, if they disliked the selection or 
activity. 
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Since the worth of the experiment hinged upon the 
validity of the cheek list, additional precautions were 
taken to ensure that the questions were relevant and 
explicit. A preliminary check list of fifty-nine questions 
concerning singing, listening, rhythmic, instrumental, and 
interpretive activities was compiled. The list was then 
submitted to the members or a graduate seminar at the School 
of Fine and Applied Arts of Boston University, who indicated 
their opinions concerning the relevance and clarity of the 
questions. A listening inventory of eighteen compositions 
was also compiled, including music or various types and 
periods. Because continuity was obviously a desideratum 
in the test, it was decided to tape-record one minute only 
of each composition. The one minute of music was intended 
to enable the listener to grasp the general mood of the 
music and detect the individual style of the composer. 
Between the one-minute selections, an interval or six 
seconds was allowed in which the students were to record 
their reaction to the music. The mimeographed forms on 
which the students recorded their rating contained explicit 
instructions for the student. The test was administered to 
forty-nine seventh grade pupils and fifty-one eighth grade 
pupils. 
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After this first test had been administered to both 
classes and the results examined,. eight of the compositions, 
because of the relatively low interest they generated, were 
selected for further instruction. The object or the instruc-
tion was to stimulate creative listening. A month after the 
compositions had been studied and two months after the origi-
nal test, the entire test was readministered in order to 
evaluate the effects of the instruction upon the students• 
interest. 
In the interval between the two tests, the activities 
check list was administered. The test was administered 
orally by the examiner. The interests or the same pupils 
in various musical activities were also recorded by means 
of a devised rating scale provided for the pupils on mimeo-
graphed forms. The procedure in handling the data has been 
to compute from the individual ratings an aggregate mean 
representing the rating of the class as a body. 
I. S UJllll.Vl.ARY 
A review of the course of American education in the 
past fifty years has revealed that the concept of interest 
has been the greatest shaping rorce or modern education. 
Promulgated by Dewey and his disciples, the Committee or 
Ten, and the Progressive Education Association, the con-
cept has gained ascendancy in the public school system. 
Its rise has not gone unchallenged. Traditional educators, 
banding together under the banner or Essentialism, have 
voiced their objection to the uaimlessnessn or progres-
sivism, but a moderate view or P.rogressivism belies the 
accusations made against it. The ideal teacher is in 
rull control or the learning situation, guiding and 
channeling interests into areas of greatest benefit to 
students. 
The concept of interest has been incorporated into 
music education. Its value, particularly at the junior 
high school level, or arousing an understanding and an 
appreciation or music has been established. However, 
there have been rar too few actual investigations concern-
ing the musical interests or junior high school students. 
It is hoped that this study will help alleviate this con-
dition. 
The tests administered to the students ·have yielded 
several valuable rindings. The listening test suggests 
that both seventh and eighth grade pupils displayed the 
greatest interest in the compositions with which they were 
most ramiliar. In the second administration or the 
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listening test, of the eight selections studied, an increase 
in interest was manifested in each composition, on the part 
of both seventh and eighth grade pupils. The seventh grade 
pupils, however, displayed a greater increase of interest 
than did the eighth grade pupils. 
The singing activities check list for the seventh and 
eighth grade revealed that only three activities were dis-
liked. These were singing without accompaniment, singing 
solos, and singing songs of great composers. 
~he seventh grade pupils displayed, in general, more 
interest in instrumental activities than did the_eighth 
grade pupils. The activity in which the greatest interest 
was expressed by the seventh and eighth grade pupils was 
playing the piano. 
The findings concerning listening activities suggest 
that both seventh and eighth grade pupils enjoy listening 
to a wide variety of music, but principally for rest and 
relaxation. Activities which require effort on their part, 
such as, listening for specific instruments, voices or 
identifying titles and composers, did not receive high 
interest ratings. 
The interest in rhythmic activities is generally 
high for both the seventh and eighth grade pupils. The 
activity in which the students displayed the least inter-
est was the performing of any type of dance. In general, 
both groups liked the physical aspects of music participation. 
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Findings concerning the creative activities check list 
indicate that both the seventh and eighth grade pupils appar-
ently had a relatively high degree o£ interest in creative 
activities. This is especially true of the activities of 
composipg original melodies and of selecting the musical 
material to be performed. The eighth grade pupils displayed 
somewhat more interest in creative activities than did the 
seventh grade. 
The data pertaining to the music reading and reading 
readiness activities revealed that both seventh and eighth 
grade pupils were unanimous in their dislike for such acti-
vities as recognizing various types of measuresJ learning 
about various musical termsJ symbolsJ notes, and singing 
various rhythmic patterns. The data indicate that the 
eighth grade was generally more interested in the theore-
tical aspects of music than was the seventh grade. 
The data concerning the interpretive activities 
check list suggest that audio-visual materials were the 
most effective means o£ arousing the in~erest of junior 
high school pupils in interpretive activities. 
II. CONCLUSIONS 
The following are conclusions based on the findings of 
this study: 
1. The interests of seventh and eighth grade pupils 
in good music was increased through direct instruction. 
2. The greater increase of interest for listening 
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was registered by the seventh grade pupils. The average 
increase of expressed interest was sixty-two hundredths for 
the seventh grade pupils as compared with an average increase 
of fifty-six hundredths for the eighth grade pupils. 
3. The tests indicated that there was a direct 
relationship between familiarity and interest. There was 
a marked increase in interest for both groups for the eight 
compositions studied. 
4. Seventh and eighth grade pupils enjoyed most 
singing activities~ singing to improve their voices3 and 
building a repertoire of songs. They preferred to sing~ 
however~ with a group~ and preferably with the entire class. 
5. Seventh grade pupils displayed~ in general~ more 
interest for instrumental activities than did eighth grade 
pupils. Both groups showed a high degree of interest in 
playing the piano. 
6. Seventh and eighth grade pupils indicated that 
they enjoyed listening to a Wide variety of music~ but prin-
cipally for rest and relaxation. 
7. Seventh and eighth grade pupils evinced a high 
degree of interest in the physical aspects of music parti-
cipation. 
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8. Eighth grade pupils were somewhat more interested 
in creative activities than seventh grade pupils. Activities 
in which all showed interest were composing original melodies 
and words and in selecting the musical materials they per-
formed. 
9. The eighth grade pupils displayed consistently 
greater interest~ with means averaging twenty-nine hundredths 
higher than that of the ~eventh grade pupils> in activities 
which pertained to theoretical aspects of music, such as., 
music reading. 
10. Both groups indicated a moderate interest in 
most interpretive activities. The seventh grade displayed 
the greater interest in learning about music through audio-
visual materials. 
11. The relationship between interests and maturation 
levels is obscured by the higher caliber of seventh grade 
students who participated in the study. The seventh graders 
. . 
preferred listening~ singing~ instrumental~ and rhythmic 
activities. The eighth graders displayed greater interest 
than did the seventh grade pupils in the creative and 
theoretical aspects of music. The eighth graders greater 
interest in the creative and theoretical aspects of music 
is particularly significant in view of the fact that their 
interest in virtually every other aspect of music was lower 
than that of the seventh grade. It would seem that in this 
activity their higher maturation level offset their gener-
ally lower intellectual level. 
III. RECOMMENDATIONS 
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Due to the limited investigations on children 1 s inter-
ests in music in the junior high school levelJ it is recom-
mended that further research in this area be undertaken. 
Every aspect relating to pupil interest should be examined 
and investigated further. 
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APPENDIXES 
LIST OF COMPOSITIONS USED IN LISTENING TESTS 
APPIDIDIX A 
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Composer Composition Type 
1. Miller Sunrise Serenade (Instrumental) Current 
2. Beethoven Fifth Symphony (First 
Movement) _. · Romantic 
3. Debussy La Mer (First Movement) Impressionistic 
4. Brahms Fourth Symphony (lfhird. 
Movement) .. Romantic 
5 .. Kahn My Buddy (Song) Current 
6. Gop land Dance (Appalachian Sprin~) Modern 
7. Stravinsky Berceuse (Firebird Suite . Modern 
8. Michael Angel Face (Song) . Current 
9 .. Goldman on the Mall~ March 
10. Mozart G minor Symphony (First 
Movement) ... Classical 
11. Rodgers Love Look Away (Flower 
Drum Song) ~ Musical 
12. Hayd:o Surprise Symphony (Second Movement) Classical 
13. Handel Hallelujah Chorus . (Messiah) Baroque 
14. Kern Smoke Gets in Your Eyes (Instrumental) Cur :rent 
15. Anonymous All Through the .. Night (Song) Traditional 
16. Stravinsky Dance (Firebird Suite) Modern 
17. Romberg Brinking Song (~e 
Student Prioce) Operetta 
18. Gershwin Rhapsody in Blue. Modern 
FOBM ON 'WHICH S'rUDENTS RECORDED 
REACTIONS TO LISTENING TEST 
AFPENDIX B 
BOSiON UNIVERS1iY ~ 
o.ou.ro ~-cs. u.. . 'f\NE~O ~b 
Some music we like v~ry much; other music we like in 
an average way; and some music we dislike. If you like the 
music you hear today~ very much~ encircle a 3; if you like 
it in just an average way~ encircle a 2; and if you dislike 
the music~ encircle a 1. 
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Com;eosition* Like ver'l:.. much Like :IDislike 
1. 3 2 1 
2 .. 3 2 l 
3. 3 2 l 
4. 3 2 l 
5. 3 2 l 
6. 3 2 l 
7- 3 2 l 
8. 3 2 l 
9. 3 2 l 
10. 3 2 1 
11. 3 2 1 
12. 3 2 1 
13. 3 2 l 
14. 3 2 1 
15. 3 2 1 
16 .. 3 2 l 
17. 3 2 1 
18. 3 2 l 
*The compositions were not listed for the pupils.·· 
The compositions~themselves, will be found in Appendix A. 
QUES~IONS USED IN CHEOK LISTS OF MUSICAL ACTIVITIES 
APPEN.IDIX C I 
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I. Sioging Activities 
1. Do you like to siog rote songs With accompaniment? 
2. Do you like to Sil3g rote songs Without aceompani-
ment? 
3. Do you like recreational singing? 
4. Do you like to sing uniso:c songs? 
5. Do you like to sing two-part songs? 
6. Do you like to sing rounds? 
7. Do you like to sing solos? 
8. Do you like to sing in small groups within the 
class? 
g. Do you like to sing with the entire class? 
10. Do you like to sing in organized school groups 
(glee club~ chorus)? 
11. Do you like assembly singing? 
12. Do you like singing games? 
13. Do you like to sing in musical plays? 
14. Do you like to sing in festivals. 
15. Do you like to sing .in order to build a repertoire 
of so:ags? 
16. Do you like to sing to improve voice quality? 
17. ])o you like to sing songs of great composers? 
18. Do you like daily singing in the classroom? 
II. Instrumental Activities 
1 .• Do you like to play melody bells? 
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Do you like to play the piano? 2. 
3. 
4. 
5 .. 
Do you like to play the to:nnette or melody .flute? 
l9o you like to play rhythm instruments? 
Do you like to participate in a tonnette or rhythm 
band? 
6. Do you like to participate in a school band 
(standard instruments)? 
7. Do you like to participate in a classroom orches-
tra (all instruments)? 
III. Idstening Activities 
1. Do you like to listen to many different types of 
music~ such as~ Oriental~ American~ Latin American~ 
etc.? 
2. Do you like to listen .for relaxation and enjoyment? 
3. Do you like to listen to music to recognize instru-
ments by their sound? 
4. Do you like to listen to various types of voices 
to distinguish o~e .from another? 
5. Do you like to listen to music to identify selec-
tions with correct title and composer? 
IV. Rhythmic Activities 
1. Do you like to perform free bodily movements to 
music? 
2. Do you like to perform singing games? 
3. Do you like to perform folk games? 
4. Do you like to perform any type of dance (Indian., 
etc.),? 
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5. Do you like to dramatize songs and stories? 
6. Do you like to sense form in music through bodily 
motion? 
V. Creative Activities 
1. Do you like the class composing original melodies? 
2. Do you like the class composing words for original 
melodies? 
3. Do you like the class composing words for a 
familiar melody? 
4. Do you like to create original rhythms to tell a 
story? 
5. ~o you like to construct various types of musical 
instruments? 
6. Do you like to select the musical material to be 
performed? 
VI. Music Reading and Reading Readiness 
1. Do you like to sing in order to recognize repeti-
tion and contrast in a tune? 
2. Do you like to practice knowing a 2., 3., 4., and 6-
beat measure? 
3. Do you like to memorize and interpret various 
musical ·symbols? 
4. Do you like to memorize various musical terms and 
their meanings? 
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5. Do you like to recognize and sing various rhythmic 
patterns? 
6. Do you like to recognize different kinds of notes 
in a rhythmic pattern? 
VII. Interpretive Activities to Develop Musical Under-
standings 
l. Do you like to read to obtain facts about various 
composers, as well as various types and styles of 
music? 
2t Do you like to study music of other lands? 
3. Bo you like to read stories of and listen to 
operas? 
4. Do you like to analyze folk and art songs to 
become acquainted with their forms? 
5. Do you like to study histories of instruments of 
the orchestra? 
6. Do you like the activity of developing and maintain-
ing a music notebook? 
7. Do you like to view motion pictures and other 
visual-aids based on music and musicians? 
FORM ON WHICH STUDENTS RECORDED THEIR REACTIONS 
TO THE QUESTIONS PERTAINING TO VARIOUS 
MUSICAL ACTIVITIES 
APPENDIX D 
If you like the activity very much~ encircle a 3; ir 
you like the activity in an average way~ encircle a 2; if 
you dislike the activity~ encircle a 1. 
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I. Question* Like very much Like Dislike 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
g. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
3 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
*The questions were read orally by the examiner. The 
questio~s were divided into seven types of activities. The 
questions will be found in Appendix C. 
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II. Question Like very:_ much Like Dislike 
1. 3 2 1 
2. 3 2 1 
3. 3 2 1 
4. 3 2 1 
5. 3 2 1 
6. 3 2 1 
7- 3 2 1 
III. Question 
1. 3 2 1 
2. 3 2 1 
3. 3 2 1 
4. 3 2 1 
5- 3 2 1 
IV. Question 
1. 3 2 1 
2. 3 2 1 
3. 3 2 1 
4. 3 2 1 
5. 3 2 1 
6. 3 2 1 
v. Question 
1. 3 2 1 
2. 3 2 1 
82 
Like very much Like Dislike 
3 .. 3 2 1 
4. 3 2 1 
5 .. 3 2 1 
6 .. 3 2 1 
VI. Question 
1. 3 2 1 
2. 3 2 1 
3. 3 2 1 
4. 3 2 1 
s. 3 2 1 
6. 3 2 1 
VII. Questio:o 
1. 3 2 1 
2. 3 2 1 
3. 3 2 1 
4. 3 2 1 
s. 3 2 1 
6. 3 2 1 
1· 3 2 1 
